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Abstract 
 

This study aimed at determining the most important difficulties that face graduate students at Jordanian 
universities during their TOEFL preparation program.  The study sample consisted of (179) graduate students (73 
male, 106 female),who studied TOEFL class level (2), and they were deliberately chosen.  The researcher used a self-
developed questionnaire to measure the study purpose.  Validity and reliability were inspected.  Results of the study 
indicated that difficulties regarding “TOEFL students themselves” ranked first (m 4.28), then difficulties regarding 
“TOEFL test” ranked second (m 3.95).  The difficulties related to the “TOEFL curriculum” ranked third (m 3.70), and 
difficulties related to the “equipment and facilities” ranked fourth (m 3.69), and finally difficulties related to the 
“language center staff” came in the end with fifth rank (m 2.25).  Also results stated that there were significant 
differences (α ≤ 0.05) by the university variable on dimension 1 in favor of Mutah University, and on dimensions 4,5 in 
favor of the Hashemite University.  Also, results revealed significant differences (α ≤ 0.05) between males and females 
on the instrument as a whole and on dimension 4 in favore of males.  But there were not significant differences (α ≤ 
0.05) on any dimension and or on the instrument as a whole by the academic area and the academic level variables.  In 
regards to the open question about any other difficulties faced students, results pointed out that  there are other varied 
notices, its nature were as ideas, suggestions, and believes .  The most important two were that students do not believe 
that they should take the TOEFL, it should be just for students specialized in English language, the second one was that 
students are not convinced by the benefits of the TOEFL, and it is for materialistic purpose only. 

 

The researcher concluded that there are real difficulties face graduate students during their preparation for the 
TOEFL test, and the most important of it was that related to students themselves as course and test tuition fees.  The 
researcher recommends that each university should work with high ministry of education to overcome these difficulties 
so that they do not hindrance students’ preparation for the TOEFL test.   

Keywords: TOEFL test, TOEFL Preparation Program, Graduate Students, Preparation Program Difficulties. 
 

 الصعوبات التي تواجه طلبة الدراسات العليا في الجامعات األردنية

 لخالل مرحلة اإلعداد المتحان التوف

 .عة مؤته، الكرك، االردنمركز اللغة االنجليزية، جام هدى رواشده،

 خصمل
 

 . تحديد أهم الصعوبات التي تواجه طلبة الدراسات العليا في الجامعات األردنية خالل عملية إعدادهم المتحان التوفل إلىهدفت هذه الدراسة 

تم ، وقد )2(الذين اكملوا دراسة مساق التوفل مستوى  ) إناث106 ذكور، 73(طالب وطالبة دراسات عليا ) 179(تكونت عينة الدراسة من 

 بجمع البيانات باستخدام أداة قياس تم بنائها خصيصًا لقياس هدف الدراسة، وتم التحقق من ة الباحثتقام  .عمديهتيارهم جميعا بصورة اخ

 . معامالت الصدق والثبات
ية إعدادهم بمتوسط  إلى أن الصعوبات الخاصة بطلبة التوفل أنفسهم قد احتلت المرتبة األولى من حيث درجة تأثيرها على عمل أشارت النتائج

ثم الصعوبات . (3.95)بامتحان التوفل قد جاءت في المرتبة الثانية بمتوسط حسابي قدره  وكانت الصعوبات المتعلقة. (4.28)حسابي قدره 

في المرتبة الرابعة وجاءت الصعوبات المتعلقة باألدوات والتجهيزات . (3.70)الخاصة بمنهاج مادة التوفل في المرتبة الثالثة بمتوسط حسابي قدره 

، وكانت الصعوبات المتعلقة بالكفاءات البشرية في مركز اللغات قد جاءت في المرتبة الخامسة واألخيرة (3.69)وقبل األخيرة بمتوسط حسابي قدره 

الجامعات الثالثة عند كذلك أشارت النتائج إلى وجود فروق ذات داللة إحصائية في مستوى تأثير الصعوبات بين . (2.25)بمتوسط حسابي قدره 

.  ، حيث ظهرت تلك الفروق على المجال األول ولصالح جامعة مؤتة، وعلى المجال الرابع والخامس لصالح الجامعة الهاشمية(α ≤ 0.05)مستوى 

كل وعلى المجال  بين الذكور واإلناث على مستوى األداة ك(α ≤ 0.05)أشارت النتائج أيضا إلى وجود فروق ذات داللة إحصائية عند مستوى 
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 على أي مجال من مجاالت (α ≤ 0.05)إال انه لم تكن هناك أية فروق ذات داللة إحصائية عند مستوى .  الرابع ولصالح الذكور في الحالتين

 .   الدراسة الخمسة أو على مستوى األداة ككل بالنسبة لمتغيري الحقل األكاديمي والدرجة األكاديمية

مفتوح لعينة الدراسة والخاص بذكر أية صعوبات أخرى غير التي ُذكرت في أداة الدراسة أشارت النتائج إلى وجود وفيما يتعلق بالسؤال ال

العديد من المالحظات التي ذكرها أفراد عينة الدراسة والتي بطبيعتها لم تكن صعوبات وإنما كانت بمثابة قناعات أو آراء أو اقتراحات وكان من 

 بضرورة وجود التوفل كشرط للتخرج حيث أن هذا الشرط يمكن أن يطبق على الطلبة المتخصصين في اللغة االنجليزية عدم قناعة الطلبة أهمها

 .  هذا باإلضافة إلى عدم قناعة الطلبة بوجود فوائد لدراسة مادة التوفل وقناعتهم هي وجود هذه المادة لجوانب مادية بحتة.  فقط
حقيقة تواجه الطلبة أثناء عملية إعدادهم المتحان التوفل وان أهم هذه الصعوبات تلك المتعلقة بالطلبة  هناك صعوبات  أنة الباحثجتواستنت

ة ضرورة أن تعمل كل جامعة وبالتعاون  الباحثتأوصأنفسهم مثل رسوم المادة ورسوم االمتحان وكذلك الصعوبات الخاصة بطبيعة االمتحان، وقد 

 .   الحلول المناسبة لتذليل تلك المصاعب حتى ال تشكل عوائق خالل عملية إعدادهم المتحان التوفلمع وزارة التعليم العالي على إيجاد
 

 .امتحان التوفل، اإلعداد المتحان التوفل، طلبة الدراسات العليا، صعوبات عملية اإلعداد :الكلمات المفتاحية

 
Introduction 

TOEFL is the test that aims at testing student’s knowledge and usage of English language.  The Test Of English as 
a Foreign Language (or TOEFL, pronounced "toe-full", or sometimes just "toffle") evaluates the potential success of an 
individual to use and understand Standard American English at a college level. This is required for non-native 
applicants at many American and English-speaking colleges and universities.  

The TOEFL was first administered in1964 and has since been taken by nearly 20 million students. It is 
administered worldwide by Educational Testing Service (ETS). http://www.mytoeflsuccess.com/ (2009). 

An excellent Test of English as a Foreign Language score is essential for a promising academic life and deciding o 

n the appropriate TOEFL preparation course can help students reach the top percentiles among the tested ones.  A 
program that magnifies graduate students testing aptitude while they are learning English lingo and terms will prove 
certainly helpful; especially if it gives some kind of vision about special strategies to utilize when the exam finally 
comes. 

TOEFL consists of the following parts: Listening section, Reading section and Structure and Test of Written 
English section.  Listening is a very difficult part. The peculiarity of listening task is that the speakers use American 
variant of the English and most students study British variant. The two are different in pronunciation as well as in the 
vocabulary. http://www.mytoeflsuccess.com/ (2009). 

The difficulty that students may encounter in the reading section of the test is that the texts chosen for the TOEFL 
contain for the most part certain specific scientific topics on biology, physiology nature, social and physical science, 
history and so on.  

Essay is considered to be one of the most difficult part of the TOEFL. It has to be written according to concrete 
structure, be laconic (usually around 700 words) and relevant. The sentences should be precise and not very long. The 
topic of an essay should appear in the first several sentences in a so-called theses statement. Each of the next paragraphs 
should develop this topic, but each should discuss another aspect to it. So, the paragraphs have their own main ideas, 
which should also be stated clearly. Overall, the paragraphs must be arranged with cohesion and coherence. 

Students who want to take the Test of English as a Foreign Language, or TOEFL should take into consideration 
that it is important for them to be prepared well before they take the test.  So, we should remember that taking a TOEFL 
without being properly prepared for it is a waste of time and money. That’s why graduate students have to take time to 
study so that they show the highest performance they are capable to do on the test.  

Based on the previous facts, students must improve their English language skills to achieve a higher score on the 
TOEFL.  The best way for doing this is to increase their English listening, speaking, reading, and writing skills.  
Because of this, the framework of the TOEFL curriculum must be built around comprehensive language training, 
especially in preparation for the TOEFL test.   

A good TOEFL test preparation will require a well planning, dedicated and sincere effort from both the teacher and 
the student. TOEFL is a tough exam and the only way to do well in this exam is to prepare well. A thorough knowledge 
of the subject and a sincerely executed TOEFL test preparation will help you to secure a high TOEFL score.  

TOEFL test prep should be divided into several parts each aiming to achieve a different goal. The first major part 
of TOEFL test preparation would be the study for the test. This part is very important and will play the role of an anchor 
for your preparation. There is no alternative to thorough study and good understanding of English language. You should 
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study hard. You should plan your study to cover all the aspects of each section of TOEFL. Good knowledge of English 
language and a vast vocabulary will be of great help. A good book or a good tutorial will be helpful for your study for 
TOEFL.  

The second part of the TOEFL test prep is to practice well for the exam. Practice makes perfect. The practice part 
of TOEFL test prep may be further divided into three levels. In the first part students should practice a large number of 
similar question types, understand their difficulty and develop logic to handle them with minimum wastage of time 
during the exam. In the second part students should practice to answer the entire section at a stretch. These practices 
should be both timed and un-timed. The feedback from these practices should be used to identify the weaknesses in 
each section and follow it up with regular study to rectify the mistakes. The third part should be a practice of the 
complete test against time in test-like circumstances. The third part will not only prepare you mentally for the actual 
exam but will also make you aware of the problems and tensions you are likely to face during the examination.  As 
mentioned earlier feedback from these tests should be used to focus your study to remove those weaknesses.  

The third part of TOEFL test prep should be to know the format of the exam. This would mean to know the details 
of the questions types, marks distribution and time allotted for each section in detail. You should also familiarize 
yourself with the directions for different types of questions in the exam. This will not only give you tremendous 
confidence but also help you save a lot of time during the exam.  

Recently, The Ministry of High Education in Jordan has required from each graduate student (MA& PhD students) 
to have an accepted TOEFL score in advance or accomplish a TOEFL test successfully as a graduation requirement.  As 
a result of succeeding in the TOEFL test, graduated students should become fully aware of the following skills: 
listening, reading, structure, and Test of Written English.   

Universities that hold TOEFL classes are required to prepare and graduate quality TOEFL students to use English 
language in the real world performance.  Those TOEFL students should explore and use alternative English language 
skills to facilitate their different kinds of works and make it more effective.  In order to achieve this goal, each 
university that has TOEFL students should take care of the TOEFL preparation program to be  accomplished 
successfully.  

Students’ TOEFL Preparation Programs does not have much opportunities for development and improvement.  In 
fact the TOEFL coursework does not have much care from the university as other courses because the responsibility of 
the final exams goes to the high ministry of education.   Also, TOEFL course have been recently getting weaker 
because of the difficulties it faced.   As a result, it is becoming obvious that with the decrease of care and insufficient 
instructional aids needed for preparing students, the TOEFL course work for preparing graduate students will not highly 
achieve its goals and or objectives.    

If the universities want to achieve the TOEFL course goals mentioned, it must be more effective in preparing all 
necessary facilities and equipments and other needs that will adequately help preparing students to be successfully 
accomplished the TOEFL course.  This study is a trail to determine the most important difficulties that face graduate 
students during their preparation for the TOEFL which affect their achievement in the test.   It is hoped that achieving 
the study purposes will be professionally beneficial for universities, graduate students, and educators in question. 

Problem of the study 

In the last years, more and more Jordanian and other foreign students have applied to the graduate programs at 
Jordanian Universities to complete their higher education (MA and PhD) to meet their different needs.   

Since the ministry of high education in Jordan imposed passing in TOEFL as a graduation condition for the 
graduate students.  The intended students required taking the TOEFL test and pass in that test, otherwise those students 
should register and enroll the TOEFL course work at one of the Jordanian universities.  After students finish the course 
work, he or she must take the unified final TOEFL test that is held by the ministry of high education.    

   Based on following up with the students results of the TOEFL test each year, and observations by the researcher 
who ,at the same time, is a teacher of the TOEFL course, and based on informal talks and discussions with TOEFL 
students, it was obvious that there were different difficulties that affect students' preparation and might impact their 
results in the TOEFL test also.  Some of these difficulties are related to the materials (TOEFL curriculum), limited 
facilities and equipments in the university, and different student needs such as managing their time and others.   
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Although each university is in charge of providing TOEFL students with all needs and prepare all necessary 
equipments that help in preparing students for the TOEFL test.  The question emerged regarding students preparation 
program was (what kind of difficulties encountered during students preparation).   

As a result, some of the graduates do not have a smooth succeeding in the test.  Because of this study emerged as a 
trial to determine the most important difficulties that obstacle students during their preparation for the TOEFL which 
affect their achievement in the test.    

Importance of the study 

Graduate students who are going to take a TOEFL course work without being properly prepared will probably face 
a waste of time and money.  That’s why they have to take plenty of time to study so that they show the highest 
performance they are capable of on the test.   

Determination difficulties, either materialistic and or humanities that face graduate students during their 
preparation for the TOEFL, might help in developing the program and make it more effective.   

An excellent Test of English as a Foreign Language score is essential for a promising academic life, and deciding 
on the appropriate TOEFL preparation course which can help the student reach the top percentiles among the tested 
ones. A program that magnifies students’ testing aptitude while they are learning English lingo and terms will prove 
certainly helpful; especially if it gives some kind of vision about special strategies to utilize when the exam finally 
comes.  

TOEFL course at Jordanian universities must have an effective role in assisting low skilled students in English 
language.  Failure in doing so will negatively affect students’ learning and achievement.  Relying on the graduate 
students who enrolled TOEFL preparation program at Jordanian universities to determine the difficulties of the 
preparation program, will provide us with realistic and concrete information regarding the program difficulties.  This 
information should assist intended universities overcome the difficulties.  Then, it might have a positive influence on 
the students’ achievement in the TOEFL test.  Effective TOEFL preparation program needs a continuous process of 
diagnosing weaknesses.  Conducting such a study  to address issues related to TOEFL preparation program difficulties, 
might be a help in finding solutions to problems that could appear, and it might play a vital role in making the program 
more adequate and effective.   

Purpose and questions of the study 

The major purpose of this study was to determine the most important difficulties that face graduate students at 
Jordanian Universities during their TOEFL preparation program.  This major purpose includes five objectives:  

1. Determining the most important difficulties that face graduate students during their TOEFL preparation 
program in the Jordanian universities. 

2. Determining the differences in the difficulties that face students by university. 

3. Determining the differences in the difficulties that face students by sex. 

4. Determining the differences in the difficulties that face students by academic level. 

5. Determining the differences in the difficulties that face students by academic area. 

According to these five objectives, five questions were emerged as the following: 

1. What are the most important difficulties that face graduate students during their TOEFL preparation program 
in Jordanian universities?  

2. Are there significant differences in the difficulties that face students by university? 

3. Are there significant differences in the difficulties that face students by sex? 

4. Are there significant differences in the difficulties that face students by academic level? 

5. Are there significant differences in the difficulties that face students by academic area? 

Literature Review 

A comprehensive search was conducted to identify relevant studies under the topic of difficulties, obstacles, and or 
problems that might face students during their TOEFL preparation program.  Results of the search stated that no studies 
were conducted around the topic of the current study.   
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Studies obtained were useful for the present study in terms of:   

- constructing the theoretical framework of difficulties that face graduate students during their TOEFL 
preparation program.  

- determining the suitable manner for conducting the present study. 

- discussing and interpreting the results of the present study.  

Hale, Gordon A. (1988) conducted a study entitled " Student Major Field and Text Content: Interactive Effects on 
Reading Comprehension in the Test of English as a Foreign Language ", he stated that analysis of TOEFL (Test of 
English as a Foreign Language) scores for 32,467 graduate school applicants, all nonnative speakers of English, 
revealed that students in the two key major-field groups, humanities/social sciences and biological/physical sciences, 
performed better on reading passages related to their own groups than on other passages. The effect was of statistical, 
but not practical significance.  

Huang, Jinyan (2006) conducted a study about ESL students who were studying at North American universities.  It 
was indicated that Chinese students have difficulties in understanding academic lectures, taking notes, writing 
assignments, and giving presentations although they have obtained high TOEFL scores.  This study investigated the 
English academic listening challenges as reported by seventy-eight Chinese students at an American university. This 
paper focuses on Chinese students' reported confidence in their English abilities for academic listening. Their self-
ratings show that reading ability and grammar are the strongest areas, and listening and speaking are the weakest areas. 
Ninety-two percent of the participants reported having difficulties in understanding English academic lectures. Arts 
students who had been studying at this American university for less than one year reported that they could only 
understand sixty to seventy percent of the lectures in their majors. 

Takanashi, Yoshiro (2004)  conducted a study and revealed that Japanese students often feel it difficult to acquire 
communicative skills in English at school. Although many of them appear to have positive, favorable attitudes towards 
learning English, their annual Test of English as a Foreign Language (TOEFL) total score means has been consistently 
low. The present paper discusses this paradox from two points of views, pedagogical and cultural. First, some features 
of TEFL in Japanese schools are highlighted. TEFL starts late (at junior high school), the class hours per week are 
comparatively few, and classes are large. In addition, while communicative language teaching (CLT) has been formally 
adopted, teachers and students are still conscious of grammar-translation skills, particularly because of their prominence 
in University entrance examinations. Second, certain aspects of Japanese communication styles have significant effects 
on students' motivation to learn English and their preferred modes of communication in English. These include "dual 
structured" communication, implied meanings, tacit understanding, and sensitivity to social and contextual factors such 
as formality, status, power, and social distance. This paper presents the results of a study on aspects of formality and 
politeness in the use of English by Japanese teachers and students, and concludes by discussing recent developments 
and future prospects.  

In terms of how males and females evaluate teachers, Bachen, Christine M.; McLoughlin, Moira M.; Garcia, Sara 
S. (1999)  conducted a study and found that female students rated female faculty especially high across five teaching 
dimensions and male faculty comparatively lower, whereas male students did not evaluate male and female professors 
as significantly different. Finds that assessments of faculty were further influenced by the strength of students' gender 
schema and that gender schema may also lead to differential preference for particular teaching styles.  

Palmer, Ian C. (1984)  stated that it is concluded from a review of the literature and consideration of the type and 
objectives of tests and programs in English as a second language that, just as limiting an instructional program to what 
is to be tested in standardized tests would be inappropriate, so would constructing such a program without regard for 
what was to be tested. It is suggested that a more realistic and effective response be taken to students' needs regarding 
the Test of English as a Foreign Language (TOEFL). Four test preparation methods should be addressed: (1) 
familiarization with the test format and procedures, (2) skill-building in regular classwork and special preparation 
classes, (3) practice in taking tests, and (4) training in test-taking techniques based on the test's design features as used 
by the test creators. Potential problems include the risk of an overly test-centered program, and potential advantages 
include the use of student motivation for passing the test to enhance competency and the capability of answering deep 
student concern about the tests. It is proposed that the responsibility of the intensive English language program is not to 
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ignore the test because of criticism of it, but to determine how to meet the students' needs for proficiency and to display 
this proficiency to their best advantage.  

Angelis, Paul J. (1977) discussed in his paper the relationship between language proficiency and intelligence. In 
particular, the paper is concerned with the elements of intelligence testing which creep into tests designed to determine 
language proficiency, and the proliferation of testing of all types and the kinds of interpretations made of these tests. 
Particular reference is made to the non-native adult speaker of English who is frequently subject to these types of tests. 
Native-speaker data indicate that the reading section of the Test of English as a Foreign Language (TOEFL) presents 
difficulty for the native and non-native speaker of English alike, and that both groups find this section the most difficult 
of the test. A comparison of TOEFL and Graduate Record Examination (GRE) scores for foreign students applying for 
admission to Texas A&M University did not show a very high correlation. A Swedish study which attempted to 
examine the relationship between proficiency in English as a second language and various intelligence factors was also 
unable to find high correlation between the two types of test. Indications are that the GRE and similar tests are not 
appropriate for determining second language proficiency.  

Skipper, Charles E. (1988)  in his research sought to determine if male and female preservice teachers differ in 
their preference for college level course learning activities and teaching methods. A cross sectional method of data 
collection was used with a total sample of 549 students, 113 males and 436 females. Females expressed a significantly 
higher preference than males for variables related to instructor and course organization. They also expressed higher 
preference for variables related to student-instructor rapport. Females preferred viewing films, asking questions, and 
holding review sessions. Males expressed a higher preference for giving oral reports and independent learning. Females 
held lower preference than males for true-false exam questions, but higher preference for workbooks and grading on the 
curve.  

Allen, Jerry L.;  And Others (1987) in their study examined the relationships among students' gender, 
communication avoidance behavior, and classroom achievement. Additionally, the study investigated the relationship of 
the instructor's gender to the student's perception of instructor immediacy and the experiencing of cognitive and 
affective learning. Data collected on 389 undergraduate students indicated that females experience more communication 
apprehension (CA) in the classroom, but females were generally more immediate than males. Male students showed a 
preference for more independent and avoidant learning styles, while female students preferred collaborative and 
participative learning styles. Interestingly, though female students reported higher CA in the classroom, they 
experienced more affective and cognitive learning than male students. Overall, communication variables proved to be 
better predictors of learning than learning style variables. Low CAs learned less and felt worse about themselves in the 
classroom. Female instructors assigned higher grades and were perceived as more immediate than male instructors. (A 
72-item reference list and 4 data tables are appended.) (Author/GPL)  

 

Research Methodology 

1.  Method: 

A descriptive survey was used because of its suitability to the nature of this study.  

2.  Population of the study: 

Society of the study represented by all graduate students who registered for the TOEFL class level 2 in the 
summer semester at three Jordanian governorate Universities in the academic year 2008/2009 which consisted of 
(179) graduate students. 

3.  Sample of the study: 

Sample of the study consisted of (179) graduate students who finished studying TOEFL class level 2 in three 
Jordanian Governorate Universities, and they were deliberately chosen.  Table (1) shows the distribution of the 
population according to sex, academic level, academic area, and university. 
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Table (1) Frequencies and percentages of the study sample according to the independent variables 
 

Variable Category Frequency Percentage 

Male 73 40% Sex 

Female 106 59% 

MA 154 86% Academic level 

PhD 25 14% 

Humanities 157 88% Academic area 

Scientific 22 12% 

Mutah 67 37% 

Yarmouk 58 32% 

university 

Hashemite 54 30% 

Sum Total 179 100% 

4.  Instrument of the study: 

A questionnaire was developed by the researcher to collect data in order to answer the study questions.  It 
included two sections: personal information, and (35) items under five different dimensions.  The items of the 
questionnaire generated from different sources such as graduate students in question, text books, journal articles.  
Respondents used the five Likert Scale to value of each difficulty in terms of its value as a barrier during his/her   
TOEFL preparation program.  The five Likert Scale are:( very high, high, medium, little, and very little) 

Steps of Developing the Instrument 

• The researcher distributed an answering sheet to a group of graduate students to answer a question about the 
difficulties they faced. 

• The researcher went through and read the materials in question.  

• Then the researcher created major areas regarding the difficulties. 

• All difficulties were divided and distributed under five major dimensions according to the nature of difficulty. 

• The instrument was distributed to the selected /validity team/ to be judged. 

• Then the instrument was translated from Arabic into English by the researcher. 

After the instrument was prepared, it was distributed to the respondents in Arabic version because the respondents 
are none English native speakers and in order to avoid any hesitation or time waste in looking up an unknown 
word or idea in English language. 

Copies of the surveys were distributed to the graduate students at their universities by the researcher herself, total 
of 186 questionnaires were collected (return rate of 89%).  7 questionnaires were avoided  because they didn’t 
fulfill the requirements of answering the questionnaire,179 questionnaires were analyzed.  

5. Validity of the instrument 

Six professional university professors received the questionnaire in Arabic version to check the content and 
constructive validity.  They were asked to put their opinion about the instrument regarding the content and clarity.  
They were also asked to suggest any modifications, the comprehensiveness of the instrument, the adequacy of 
each item, and suggest any changes were necessary. 

6.  Pilot study:  The questionnaire was field tested with a group of 5 graduate students from outside of the study 
sample for the purpose of any clarity, organization, and content based on feedback from those individuals.   
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7. Reliability of the instrument 

Cronbach-alpha coefficient was calculated for the instrument as a whole and for each dimension (Table 2).  

Table (2) 
 

Dimens.  Dimension Coefficient 

1 Equipments and facilities .8522 

2 TOEFL curriculum .5683 

3 TOEFL exam .7152 

4 Language center staff .8855 

5 TOEFL students .6859 

Sum total  .8349 

7.  Data Analysis: 

Descriptive statistical analysis was applied to the data to generate a comprehensive set of the ranked difficulties 
that faced students during their TOEFL preparation program.  So the means, standard deviation, and percentages 
were computed.  In addition, means, standard deviations, t-test, one way analysis of variance (ANOVA) were used 
to detect significant differences of the study variables. 
 

Results and Discussion 
 

Usable data from (179) questionnaires were analyzed using suitable statistics. 

Question # 1:  What are the most important difficulties that face graduate students during their TOEFL 
preparation program in Jordanian universities? 

To answer this question, descriptive statistics were applied (means, standard deviations).   

Difficulties were prioritized in terms of its effects.   
 

Table (3) Means, standard deviations for the dimensions arranged descendingly (n = 179) 
 

Dimension #  Dimension Rank Mean Std. Dev. 

5 TOEFL students 1 4.28 .628 

3 TOEFL test 2 3.95 .649 

2 TOEFL curriculum 3 3.70 .942 

1 Equipments and facilities 4 3.69 1.101 

4 Language center staff 5 2.25 1.211 

Looking at table 3, the five dimensions received means started with 2.25 and over.  This result in general points out 
that all difficulties have effects on the students during their preparation.  In terms of ranks, results pointed out that the 
most important difficulty which had very high effect was related to the “TOEFL students themselves” and ranked first 
(m = 4.28).  This result might be attributed to the fact that, the majority of Jordanian students in the universities; 
bachelor and graduate students are suffering from weaknesses in English language.  As a result, they do not have self 
confidence and mostly they are afraid of not passing the test when they study the English course.  In addition to that, 
most of the graduate students are employees, so enrolling graduate programs require them spending more time and 
effort, this means that their daily life requirements lead them to an unfulfilled study, unconvinced and having negative 
attitudes toward studying the TOEFL course.  Another reason could be related to the economic factor, the tuition fees of 
studying the course (course fees, test fees, text books costs) which are considered to be an important factor that added a 
lot of stress to their living expenses and as a result affected their preparation.  

The difficulties related to the “TOEFL test” ranked second with high effect (m = 3.95).  As sated before, students 
weakness in English language in general, means their weakness in the three sections of the test (grammar, listening, and 
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comprehension).  In addition to this fact, the time estimated for the test might not be enough, in addition, the students do 
not have enough information about the nature of the test; also, the date and place of the test might not be appropriate to 
the students. 

The third rank was for “TOEFL curriculum” dimension with high effect (m = 3.70).  The nature of the TOEFL 
material in terms of quantity and quality might not be appropriate to students.  The curriculum could be very large, so 
three hours weekly in one semester might not be enough for students to study and understand the curriculum, and not 
enough for the teacher to deliver the content properly.  In addition to that, in terms of quality, it might be a challenge to 
students level in English language.  On the other hand, Palmer (1984) said that it is concluded from a review of the 
literature and consideration of the type and objectives of tests and programs in English as a second language that, just as 
limiting an instructional program to what is to be tested in standardized tests would be inappropriate, so would 
constructing such a program without regard for what was to be tested. It is suggested that a more realistic and effective 
response should be taken to students' needs regarding the Test of English as a Foreign Language (TOEFL).    

Related studies indicated that test of English as a foreign language (TOEFL) total score means has been 
consistently low (Takanash, 2004).  More than one research indicated that TOEFL sections are difficult.  In this term 
(Angelis, 1977) long time ago mentioned that native speakers data indicate that the reading section of the Test of 
English as a Foreign Language (TOEFL) presents difficulty for the native and non-native speaker of English alike, and 
that both groups find this section the most difficult of the test. 

The difficulties related to the “Equipments and facilities” ranked fourth with high effect (m = 3.69).  As we all 
know equipments and facilities have an effective role on the teaching and learning process.  The nature of the TOEFL 
course (grammar, reading, comprehension) and studying English as a foreign language, made it urgent for the TOEFL 
teacher to apply some  instructional aids in order to facilitate students’ learning the material.  For example ,how can 
students pass the listening section without listening equipments (lap, recorder, etc)?  Also, when deciding upon a 
TOEFL preparation course, a certain number of  students that are allowed in a single class in the institutions should also 
be considered. The ideal number should be no more than a dozen; this could be the only way to offer the students the 
appropriate attention they will need during their preparation period.  

Although the difficulties related to the “Language center staff” came in the fifth and last rank and considered with 
low effect (m = 2.25), it is still considered as a difficulty that affects students preparation program.  The teacher is 
considered to be one of the most important element in the teaching and learning process to achieve its goals and 
objectives.  Because of this the TOEFL teacher must be qualified enough and prepared well to teach the course.  In 
terms of personalities characters, must be cooperative with students, interact with them respectfully.  In terms of 
teaching methods and styles, the teacher must know and use the appropriate methods and styles in a way that suits the 
nature of the content and the students’ level. 

Table (4) Means, standard deviations for the items arranged descendingly (n = 179) 
 

Item item Rank Mean Std.Dev. 

34 The tuition fees of the TOEFL test are expensive  1 4.65 .914 

28 The students are not convinced in having the course as 
graduation condition 2 4.61 .901 

18 The section which is related to the listening skill test is 
difficult 3 4.54 .836 

35 High price of the text books of the TOEFL course 4 4.49 1.103 

33 The tuition  fees related to the TOEFL course are expensive  5 4.49 1.057 

11 The time needed for the TOEFL test is not enough 6 4.36 1.073 

6 High number of students in each TOEFL class  7 4.31 1.167 

16 The TOEFL test level in general is difficult 8 4.30 1.074 

27 Student’s weakness in English language 9 4.27 1.239 

32 Fear of failure during the TOEFL test 10 4.13 1.268 
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Item item Rank Mean Std.Dev. 

8 The amount of the TOEFL material is large 11 4.10 1.303 

9 The course content is too difficult for students 12 4.07 1.257 

17 The test content was indirectly stated from the text book 12 4.07 1.193 

30 Lack of students desire to study English language 12 4.07 1.322 

19 The section which is related to structure and written expression 
test is difficult 13 3.99 1.019 

4 Lack of  computers which are needed for practicing on the 
different TOEFL skills 14 3.96 1.466 

20 The section which is related to the reading test is difficult 15 3.93 1.252 

29 Class time is not suitable for students 16 3.91 1.363 

31 Lack of students’ self confidence in achievement 17 3.89 1.323 

5 Proficiency lack of audio equipments needed for the listening 
test 18 3.80 1.426 

12 Lack of guiding brochures needed for the test 19 3.73 1.377 

15 Unsuitability of test classroom 20 3.61 1.458 

1 Lack of English language labs 21 3.60 1.527 

3 Lack of suitable audio recorder needed during the lecture 22 3.56 1.572 

14 Administrative procedures of the test are ambiguous and 
complicated 23 3.56 1.303 

13 The test date of the high education ministry is unsuitable 24 3.44 1.496 

10 Lack of listening material (CDs and Audio cassettes)  25 3.34 1.604 

7 Lack of time (3 hour credits) needed for the course 26 3.31 1.518 

26 Students did not take an experimental test before the ministry 
test 27 3.04 1.778 

2 Lack of a quite environment needed for the class  28 2.93 1.518 

22 Lack of the cooperation and interaction between the teacher and 
his/her students 29 2.22 1.526 

21 Lack of students’ psychological preparation by the teacher 
towards the test  30 2.19 1.550 

25 Lack of teachers’ experience in teaching the TOEFL course 31 2.07 1.469 

24 Lack of teachers’ suitable teaching methods and styles in 
teaching the TOEFL course 32 2.00 1.386 

23 Lack of teachers’ proficiency in teaching the TOEFL course 33 1.96 1.365 
 

Looking at table (4), we will find that 14 difficulties among 35 difficulties received means 4.07 and over.  This 
points out that almost a little bit less than half of the difficulties had very high effects on graduate students during their 
preparation.  At the same time other 15 difficulties received means (3.04-3.99) which refers that these difficulties have 
had high effects  on graduate students during their preparation.  The rest six difficulties received means (1.96-2.93) 
which still are difficulties but with low effects.   

The highest three means among the 35 difficulties were: The tuition fees of the TOEFL test are expensive (m 
4.65), The students are not convinced in having the course as graduation condition (m 4.61), The section which is 
related to the listening skill test is difficult (m 4.54).  As we see two of the three difficulties are related to the “TOEFL 
students” dimension and the third difficulty is related to the “TOEFL test” dimension.  For the first rank (tuition fees), 
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this result might be attributed to the fact that a lot of people are complaining about high living expenses in general.  So 
tuition fees represent an additional problem to those students.  Because of this most students consider the tuition fees 
the most important problem.  For the second rank (students are not convinced), we can notice that convincing students 
in having the TOEFL test as a condition for their graduation is not an easy task especially for those in humanities area.  
Graduate students are looking for the shortest and easiest ways, and least effort to complete their high educational 
degrees.    The listening skill ranked third as a difficulty, it is considered to be one of the most difficult skills in English 
language, this skill (i.e. listening) differs from other TOEFL skills (reading and grammar) because it needs wide 
knowledge in pronunciation, meaning of words, and sometimes understanding different types of accents and dialects; it 
also requires a person to be a very good listener .     

The last and least three ranks are related to the “language center staff” specifically to the  TOEFL course teachers.  
These difficulties were:  lack of teachers’ experience in teaching the TOEFL course (m 2.07), Lack of teachers’ suitable 
teaching methods and styles in teaching the TOEFL course (m 2.00), and lack of the teachers’ proficiency in teaching 
the TOEFL course (m 1.96).   

According to this result, TOEFL teachers did not have much (negative) effects on graduate students during their 
preparation.   Without being bias, all teachers are trying to do their best to help students achieve goals and objectives 
(learning, and then passing the test).  

 

Table (5) Means, standard deviations for the dimensions at Mutah university (n 67). 
 

Dimens. Dimension Rank Mean Std. Dev. 

1 Equipments and facilities 1 4.51 .505 

5 TOEFL students 2 4.18 .639 

3 TOEFL test 3 3.89 .640 

2 TOEFL curriculum 4 3.68 .853 

4 Language center staff 5 1.60 .877 
 

Table (6) Means, standard deviations for the dimensions at Yarmouk university (n 58). 
 

Dimens. Dimension Rank Mean Std. Dev. 

5 TOEFL students 1 4.22 .649 

3 TOEFL test 2 3.95 .686 

2 TOEFL curriculum 3 3.55 1.036 

1 Equipments and facilities 4 3.00 1.014 

4 Language center staff 5 2.65 1.133 
 

Table (7) Means, standard deviations for the dimensions at Hashemite university (n 54). 
 

Dimens. Dimension Rank Mean Std. Dev. 

5 TOEFL students 1 4.46 .560 

3 TOEFL test 2 4.03 .621 

2 TOEFL curriculum 3 3.90 .926 

1 Equipments and facilities 4 3.43 1.092 

4 Language center staff 5 2.60 1.325 
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In regards of Mutah University, looking at table 5, the five dimensions received means started with 1.60 and over.  
This result in general means that all difficulties had effects on the TOEFL students during their preparation program.  In 
terms of ranks, results pointed out that the most important difficulties were that related to the “Equipments and 
facilities” with very high effect and ranked first (m = 4.51), and the second related to the “TOEFL students” with very 
high effect (m=4.18).  The difficulties related to the “TOEFL test” ranked third with high effect (m = 3.89).  The fourth 
rank was for “TOEFL curriculum” dimension with high effect (m = 3.68).  The difficulties related to the “language 
center staff” came in the fifth and last rank with low effect (m = 1.60).  

In regards of Yarmouk University, table 6 revealed that the five dimensions received means started with 2.65 and 
over.  This refers that all dimensions’ difficulties had affected students during their TOEFL preparation program.  In 
terms of ranks, results pointed out that the most important difficulties are related to the “TOEFL students” with very 
high effects which ranked first (m = 4.22).  The difficulties related to the “TOEFL test” ranked second with high effects 
(m = 3.95).  The third rank was for “TOEFL curriculum” difficulties’ dimension with high effects (m = 3.55).  And the 
fourth rank related to the “Equipments and facilities” difficulties’ dimension with medium effects (m=3.00).  The 
difficulties related to the “language center staff” dimension came in the fifth and last rank with low effects (m = 2.65).   

In regards of Hashemite University, table 7 referred that the five dimensions received means started with 2.60 and 
over.  This result in general means that all difficulties had effects on the students TOEFL preparation program.  In terms 
of ranks, results pointed out that the most important difficulties were that related to the “TOEFL students” with very 
high effects which ranked first (m = 4.46).  The difficulties related to the “TOEFL test” ranked second (m = 4.03) also 
with very high effects.  The third rank was for “TOEFL curriculum” dimension (m = 3.90) with high effects.  And the 
fourth rank related to the “Equipments and facilities” dimension (m=3.43) with high effects.  The difficulties related to 
the “language center staff” came in the fifth and last rank with medium effects (m = 2.60).   

By looking at the difficulties among the three universities in terms of rank, we will find that there was very much 
consistency among the universities.  Yarmouk university and Hashemite were prioritized with the same difficulties in 
terms of rank.  This result might be attributed to the fact that all students are facing the same difficulties which affect 
their preparation regardless to the university they are attending.   

As for Mutah university students,  they prioritized the difficulties like the other two except for the first rank which 
was the difficulties related to the equipments and facilities.  This result can be attributed to the fact that Mutah 
university have less equipments and facilities necessary for the students preparation than the other two universities.  As 
a researcher who is teaching the TOEFL course at the previous mentioned university, I can confirm this result, there 
were no listening skills equipments and tools, there were no computer labs available, and classrooms were not suitable 
enough for TOEFL students.     

Table (8) Means, standard deviations for the items at Mutah University (n = 67). 
 

Item Item Rank Mean Std. Dev. 

4 Lack of  computers which are needed for practicing on 
the different TOEFL skills 1 4.88 .370 

6 High number of students in each TOEFL class 2 4.76 .525 

18 The section which is related to the listening skill test is 
difficult 3 4.73 .592 

35 High price of the text books of the TOEFL course 4 4.72 .867 

1 Lack of English language labs 4 4.72 .775 

28 The students are not convinced in having the course as 
graduation condition 5 4.66 .789 

34 The tuition fees of the TOEFL test are expensive 6 4.64 .949 

3 Lack of suitable audio recorder needed during the 
lecture 7 4.61 .937 

5 Proficiency lack of audio equipments needed for the 
listening test 8 4.48 .841 

33 The tuition  fees related to the TOEFL course are 
expensive 9 4.42 1.170 
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Item Item Rank Mean Std. Dev. 

11 The time needed for the TOEFL test is not enough  10 4.31 1.090 

16 The TOEFL test level in general is difficult 11 4.18 1.192 

9 The course content is too difficult for students 12 4.06 1.179 

30 Lack of students desire to study English language 13 4.04 1.386 

19 The section which is related to structure and written 
expression test is difficult 13 4.04 1.036 

17 The test content is indirectly stated from the text book 14 4.01 1.212 

8 The amount of the TOEFL material is large 15 3.99 1.174 

27 Student’s weakness in English language 16 3.94 1.526 

32 Fear of failure during the TOEFL test  17 3.91 1.401 

20 The section which is related to the reading test is 
difficult 18 3.82 1.278 

29 Class time is not suitable for students 19 3.73 1.462 

10 Lack of listening material (CDs and Audio cassettes)  20 3.72 1.516 

12 Lack of guiding brochures needed for the test 21 3.67 1.408 

2 Lack of a quite environments needed for the class 22 3.64 1.389 

31 Lack of students’ self confidence in achievement 23 3.57 1.417 

15 Unsuitability of test classroom 23 3.57 1.417 

14 Administrative procedures of the test are ambiguous 
and complicated 24 3.39 1.314 

13 The test date of the high education ministry is 
unsuitable 25 3.18 1.497 

7 Lack of time (3 hour credits) needed for the course 26 2.94 1.402 

21 Lack of students’ psychological preparation by the 
teacher towards the test 27 1.69 1.258 

26 Students did not take an experimental test before the 
ministry one 28 1.66 1.286 

23 Lack of teachers’ proficiency in teaching the TOEFL 
course 29 1.61 1.193 

25 Lack of teachers’ experience in teaching the TOEFL 
course 30 1.60 1.155 

22 Lack of the cooperation and interaction between the 
teacher and his/her students  31 1.58 1.157 

24 Lack of teachers’ suitable teaching methods and styles 
in teaching the TOEFL course 32 1.49 1.006 

Looking at table (8), we will find that 16 items among 35 items received means 4.01 and over.  This points out that 
almost half of the items (difficulties) had very high effects on students preparation.  At the same time other 12 items 
received means (3.18-3.99) which refers that these items (difficulties) had high effect on students’ preparation. One 
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item (difficulty) had medium effect with mean (2.94) . The rest six items (difficulties) received means (1.49-1.69) 
which can be considered difficulties with low effect on students preparation.   

 

The highest three means among the 35 difficulties were: Lack of  computers which are needed for practicing on the 
different TOEFL skills (m 4.88), High number of students in each TOEFL class (m 4.76), and the section which is 
related to the listening skill test is difficult (m 4.73).  As we see the first 2 of the three difficulties are related to the 
“Equipments and facilities” and the third difficulty is related to the “TOEFL test”.  This result might be attributed to the 
fact that Mutah university has been suffering from economic difficulties which lead the university to have insufficient 
language labs including computers.  For the high number of students, it was attributed to the shortage in TOEFL 
sections.  As for the listening skill difficulty, the researcher attributed this problem to the lack of listening equipments as 
mentioned before.   

The last and least three ranks related to the “language center staff / TOEFL course teacher”.   These difficulties 
were:  Lack of teachers’ experience in teaching the TOEFL course (m 1.60), Lack of the cooperation and interaction 
between the teacher and his/her students (m 1.58), Lack of teachers’ suitable teaching methods and styles in teaching 
the TOEFL course (m 1.49).  As we all know, the teacher is considered to be one of the most important elements of the 
teaching learning process.  According to this fact we can look at the result from the positive side, considering that 
TOEFL teachers were not one of the difficulties that affect students much during their preparation for the TOEFL test.   

Table (9) Means, standard deviations for the items at Yarmouk University (n = 58) 
 

Item Item Rank Mean Std. Dev. 

34 The tuition fees of the TOEFL test are expensive 1 4.59 1.009 

11 The time needed for the TOEFL test is not enough 2 4.55 .902 

28 The students are not convinced in having the course as graduation 
condition 3 4.52 1.064 

33 The tuition  fees related to the TOEFL course are expensive 4 4.41 1.060 

27 Student’s weakness in English language 5 4.36 1.055 

18 The section which is related to the listening skill test is difficult 5 4.36 1.021 

16 The level of the TOEFL test in general is difficult 6 4.31 1.096 

8 The amount of the TOEFL curriculum is large 7 4.19 1.407 

32 Fear of failure during the TOEFL test 8 4.17 1.187 

17 The test content is indirectly stated from the text book 9 4.12 1.215 

35 High price of the text books of the TOEFL course 9 4.12 1.403 

26 Students did not take an experimental test before the ministry one 10 4.05 1.468 

29 Class time is not suitable for students 11 3.98 1.291 

30 Lack of students desire to study English language 12 3.93 1.362 

19 The section which is related to structure and written expression 
test is difficult 13 3.91 1.097 

20 The section which is related to the reading test is difficult 13 3.91 1.232 

6 High number of students in each TOEFL class 13 3.91 1.478 

9 The course content is too difficult for students 14 3.88 1.377 

31 Lack of students’ self confidence in achievement 15 3.86 1.290 

12 Lack of guiding brochures needed for the test 16 3.72 1.399 

13 The test date of the high education ministry is unsuitable 17 3.71 1.545 

14 Administrative procedures of the test are ambiguous and 18 3.57 1.339 
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Item Item Rank Mean Std. Dev. 
complicated 

15 Unsuitability of test classroom 19 3.31 1.477 

7 Lack of time (3 hour credits) needed for the course 20 3.28 1.598 

5 Proficiency lack of audio equipments needed for the listening test 21 3.26 1.573 

4 Lack of  computers which are needed for practicing on the 
different TOEFL skills 21 3.26 1.617 

10 Lack of listening material (CDs and Audio cassettes) 22 2.86 1.701 

1 Lack of English language labs 23 2.74 1.345 

3 Lack of suitable audio recorder needed during the lecture 24 2.71 1.451 

22 Lack of the cooperation and interaction between the teacher and 
his/her students 25 2.62 1.531 

21 Lack of students’ psychological preparation by the teacher 
towards the test 26 2.55 1.677 

25 Lack of teachers’ experience in teaching the TOEFL course 27 2.36 1.530 

24 Lack of teachers’ suitable teaching methods and styles in teaching 
the TOEFL course 28 2.24 1.430 

2 Lack of a quite environment needed for the class 29 2.10 1.320 

23 Lack of teachers’ proficiency in teaching the TOEFL course 30 2.09 1.315 

By looking at table (9), we will find that 12 items among 35 items received means 4.05 and over.  This points out 
that almost one third of the difficulties had very high effects on graduate students during their preparation for TOEFL 
test.  At the same time other 14 items received means (3.26-3.98) which refers that these difficulties had high effects on 
students’ preparation.  The rest nine difficulties received means (2.09-2.86) with medium effects on students 
preparation.   

The highest three means among the 35 difficulties were: The tuition fees of the TOEFL test are expensive (m 
4.59), The time needed for the TOEFL test is not enough (m 4.55), The students are not convinced in having the course 
as graduation condition (m 4.52).  

As we see the first and third difficulties are related to the “TOEFL students” and the second difficulty is related to 
the “TOEFL test”.   As stated before graduate students are suffering from living expenses, adding other expenses such 
as tuition fees which makes students’ life more difficult.  Convincing students about the importance of the TOEFL test 
is not easy, their weakness in English language, and fear of failure, are the strongest reasons.  In regards of time 
difficulty, students are in need for more time for the test. Lack of learning to handle their timing will be of absolute 
importance, considering such an unusually long test (in content and not time ). Vocabulary building techniques, as well 
as practicing idioms and irregular verbs, are a must in a TOEFL preparation course. Reading and listening 
comprehension skills need to be developed too.  

Because of the nature of TOEFL, examinees have unusual difficulties according to their mother tongue.  

Two of the last and least three ranks related to the “language center staff / TOEFL course teacher”.   These 
difficulties were:  Lack of teachers teaching methods and styles in teaching the TOEFL course (m 2.24), Lack of the 
teachers’ proficiency in teaching the TOEFL course (m 2.09),  and the third difficulty related to the Equipments and 
facilities dimension which was Lack of a quite environments needed for the class (m 2.10).  As mentioned before, the 
teacher is considered to be one of the most important elements of the teaching learning process, we can look at the 
result from a positive side, considering that the TOEFL teacher was not one of the difficulties that affect students much 
during their preparation for TOEFL test. 
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Table (10) Means, standard deviations for the items at Hashemite University (n = 54) 
 

Item Item Rank Mean Std. Dev. 

34 The tuition fees of the TOEFL test are expensive 1 4.72 .763 

28 The students are not convinced in having the course as 
graduation condition 2 4.67 .847 

33 The tuition  fees related to the TOEFL course are expensive 3 4.65 .894 

35 High price of the text books of the TOEFL course 4 4.59 .901 

27 Student’s weakness in English language 5 4.57 .903 

18 The section which is related to the listening skill test is difficult 6 4.48 .841 

16 The TOEFL test level in general is difficult 7 4.43 .882 

32 Fear of failure during the TOEFL test 8 4.35 1.152 

31 Lack of students’ self confidence in achievement 9 4.31 1.130 

9 The course content is too difficult for students 10 4.28 1.204 

30 Lack of students desire to study English language 11 4.24 1.196 

11 The time needed for the TOEFL test is not enough 12 4.20 1.203 

6 High number of students in each TOEFL class 13 4.19 1.199 

8 The amount of the TOEFL curriculum is large 14 4.15 1.352 

20 The section which is related to the reading test is difficult 15 4.09 1.248 

17 The test content is indirectly stated from the text book 16 4.07 1.163 

29 The class time is not suitable for students 17 4.06 1.309 

19 The section which is related to structure and written expression 
test is difficult 18 4.02 .921 

15 Unsuitability of test classroom 19 3.98 1.434 

7 Lack of time (3 hour credits) needed for the course 20 3.80 1.459 

12 Lack of guiding brochures needed for the test 20 3.80 1.337 

14 Administrative procedures of the test are ambiguous and 
complicated 21 3.76 1.243 

26 Students did not take an experimental test before the ministry 
test 22 3.67 1.517 

4 Lack of  computers which are needed for practicing on the 
different TOEFL skills 23 3.57 1.573 

5 Proficiency lack of audio equipments needed for the listening 
test 24 3.56 1.525 

13 The test date of the high education ministry is unsuitable 25 3.48 1.411 

10 Lack of listening material (CDs and Audio cassettes) 26 3.37 1.496 

3 Lack of suitable audio recorder needed during the lecture 27 3.19 1.614 

1 Lack of English language labs 28 3.13 1.591 

2 Lack of a quite environment needed for the class 29 2.93 1.439 

22 Lack of the cooperation and interaction between the teacher and 
his/her students 30 2.57 1.678 
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Item Item Rank Mean Std. Dev. 

21 Lack of students’ psychological preparation by the teacher 
towards the test 31 2.43 1.597 

24 Lack of teachers’ suitable teaching methods and styles in 
teaching the TOEFL course 32 2.37 1.570 

25 Lack of teachers’ experience in teaching the TOEFL course 33 2.35 1.615 

23 Lack of teachers’ proficiency in teaching the TOEFL course 34 2.24 1.541 

 

Looking at table (10), we will find that 18 items among 35 items received means 4.02 and over.  This points out 
that half of the difficulties had very high effects on students’ preparation for TOEFL test.  At the same time other 11 
difficulties received means  

(3.13-3.98) which refers that these difficulties had high effects on students preparation.  The rest six difficulties 
received means (2.24-2.93) with medium effects on students preparation.  

The highest three means among the 35 difficulties were: The tuition fees of the TOEFL test are expensive (m 
4.72), students are not convinced in having the course as graduation condition (m 4.67), and the tuition fees related to 
the TOEFL course are expensive (m 4.65).  These three difficulties are related to the “TOEFL students” dimension.  
This result is consistent with the results of Yarmouk university.  As we mentioned before adding other studying 
expenses to students life make it more difficult.  Convincing students about the importance of the TOEFL test is not 
easy.  The majority of Jordanian students are suffering from weaknesses in English language since the elementary 
school, so they do not have self confidence in passing the exam.   

The last and least three ranks of difficulties related to the “language center staff / TOEFL course teacher”.   These 
difficulties were:  Lack of teachers’ suitable teaching methods and styles in teaching the TOEFL course (m 2.37), Lack 
of teachers’ experience in teaching the TOEFL course (m 2.35),  and Lack of the teachers’ proficiency in teaching the 
TOEFL course (m 2.24).  This result is similar to the results of Yarmouk university, and Mutah university. 

Although this result refers to the teacher as one of the difficulties, but its marginal does not confirm that the teacher 
has a negative influence on students’ preparation.  

 

Question # 2:  Are there significant differences in the difficulties that face students during their preparation 
for the TOEFL by university? 

 

Table (11) Mean and standard deviation for each university on each dimension 
 

Dimens. University No. Mean Std.dev. 

Mutah 67 4.51 .505 

Yarmouk 58 3.00 1.014 

Hashemite 54 3.43 1.092 

1 

 

 

 Total 179 3.69 1.101 

Mutah 67 3.68 .853 

Yarmouk 58 3.55 1.036 

Hashemite 54 3.90 .926 

2 

 

 

 Total 179 3.70 .942 

Mutah 67 3.89 .640 3 

 Yarmouk 58 3.95 .686 
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Hashemite 54 4.03 .621  

 Total 179 3.95 .649 

Mutah 67 1.60 .877 

Yarmouk 58 2.65 1.133 

Hashemite 54 2.60 1.325 

4 

 

 

 Total 179 2.25 1.211 

Mutah 67 4.18 .639 

Yarmouk 58 4.22 .649 

Hashemite 54 4.46 .560 

5 

 

 

 Total 179 4.28 .628 

Mutah 67 3.66 .395 

Yarmouk 58 3.59 .604 

Hashemite 54 3.78 .543 

ALL 

 

 

 Total 179 3.67 .518 
 

Table (12) One way ANOVA for the Differences among three universities in each dimension and on the 
instrument as a whole 

 

Dimens التباين مصدر Sum of Squares df Mean Square f Sig. 

Between Groups 77.200 2 38.600 

Within Groups 138.661 176 

1 

Total 215.860 178 

.788 

48.994 .000 

Between Groups 3.435 2 1.717 

Within Groups 154.662 176 

2 

Total 158.096 178 

.879 

 

1.954 .145 

Between Groups .591 2 .295 

Within Groups 74.316 176 

3 

Total 74.907 178 
.422 

.700 .498 

Between Groups 44.106 2 22.053 

Within Groups 216.856 176 

4 

Total 260.962 178 
1.232 

17.898 .000 

Between Groups 2.700 2 1.350 

Within Groups 67.556 176 

5 

Total 70.256 178 
.384 

3.518 .032 

Between Groups 1.055 2 .528 

Within Groups 46.716 176 

ALL 

  

  Total 47.772 178 

.265 

 

1.988 

 

 

.140 
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Results as stated in table (11) and confirmed by the results of analysis of variance (table 10) which stated that there 
were significant differences (α ≤ 0.05) on dimensions 1 (f value=48.99) and it is significant on (α=.000), and on 
dimension 4 (f value=17.89) and it is significant on (α=.000), also on dimension 5 (f value=3.51) and it is significant on 
(α=.032). To determine for whom were the favorite of significancy, Tukey test was used.   

 (table13) Tukey test for the post comparisons for the dimensions 1,4,5 
 

Dimension university mean Mutah Yarmouk Hashemite 

Mutah 4.51 *   

Yarmouk 3.00    

1 

Hashemite 3.43    

Mutah 1.60    

Yarmouk 2.65    

4 

Hashemite 2.60   * 

Mutah 4.18    

Yarmouk 4.22    

5 

Hashemite 4.46   * 
 

By looking at table 13, post comparisons revealed that significant differences in dimension 1 (equipment and 
facilities) was in favor of Mutah University.  This result might be attributed to the shortage of urgent tools and facilities 
needed for teaching the TOEFL course.  As a teacher for the TOEFL course at one of the Jordanian universities, there 
were no listening labs which are needed for the listening skill. Also, computer labs as well as cassette recorders were 
not available for students’ use, in addition to lack of other necessary instructional aids.   

For dimension 4 (language center staff) and 5 (TOEFL students) the favor of  significant differences was for 
Hashemite University.   Actually, this result might be attributed to more than one reason such as TOEFL students. For 
instance, they did not take a trial test before the ministry test (as confirmed by their answers).  Also it might be 
attributed to the teacher’s weaknesses him/her self such as teacher’s abilities, cooperation, interaction, and teaching 
methods and styles he/she used during the course.  In terms of dimension 5, the results might be attributed to real 
difficulties faced students at Hashemite university. Three of those difficulties were confirmed by the results and 
considered to be the  most important overall; tuition fees of the course, tuition fees of the test, and students convince in 
having the TOEFL course as a condition for graduation. 

Question #3:  Are there significant differences in the difficulties that face students by sex? 
Table (14) Significant differences on dimensions and on the instrument as a whole at all universities by sex (n = 179). 

 

Dimens. Sex No. Mean St.  Dev. df 't' value Sig. of 't' 

male 73 3.67 1.085 1 

 female 106 3.71 1.117 

177 .212 .832 

male 73 3.82 .912 2 

 female 106 3.63 .959 

177 1.329 .186 

male 73 4.05 .620 3 

 female 106 3.88 .661 

177 1.747 .082 

4 male 73 2.54 1.324 177 2.757 .006 
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 female 106 2.04 1.087    

male 73 4.35 .543 5 

 female 106 4.22 .678 

177 1.367 .173 

male 73 3.78 .437 ALL 

 female 106 3.60 .557 

177 2.359 .019 

As stated in table (14) there were significant differences (α ≤ 0.05) on dimension 4 and on the instrument as a 
whole by the sex variable (male and female) in favor of male in both cases.  But there were not significant differences 
on dimensions 1,2,3,5.   This result means that both genders have different perspectives towards the difficulties.  Males 
are affected by the difficulties more than females.  This result might be attributed to more than one reason such as males 
do not have enough time to do their works and study, and most males are also in charge of living expenses and tuition 
fees, these reasons and others added much stress on males rather than females.   In terms of dimension 4 (English 
language center staff), this result might be attributed to the fact that males are getting worry about their TOEFL test and 
hence their academic future, also they might not be able to attend the class as females because of their daily 
responsibilities.   

Question #4:  Are there significant differences in the difficulties that face students by specialization? 

Table (15) Significant differences on dimensions and for the instrument as a whole by specialization (n=179). 
 

Dimens. Specil. N Mean Std. Dev. df 't' value Sig. of 't' 

Human. 157 3.71 1.109 1 

 Scient. 22 3.58 1.063 

177 .505 
.614 

Human. 157 3.72 .955 2 

 Scient. 22 3.56 .855 

177 .773 
.440 

Human. 157 3.94 .651 3 

 Scient. 22 4.05 .640 

177 .721 
.472 

Human. 157 2.22 1.214 4 

 Scient. 22 2.43 1.200 

177 .768 
.443 

Human. 157 4.28 .644 5 

 Scient. 22 4.28 .519 

177 .002 
.998 

Human. 157 3.67 .530 ALL 

 Scient. 22 3.69 .431 

177 .221 
.825 
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As stated in table (15) there were not significant differences (α ≤ 0.05) on any dimension and or on the instrument 
as a whole by the specialization variable (humanities and science) at all universities together.  This result might be 
attributed to the fact graduate students regardless of their nature study (humanities or sciences) are facing and suffering 
from the same difficulties and it has almost the same level of effects on all of them. 

Question #5:  Are there significant differences in the difficulties that face students by academic level? 

Table (16) Significant differences on dimensions and for the instrument as a whole by qualifications (n=179). 
 

Dimens. Qualif. N Mean Std. Dev. df 't' value Sig. of 't' 

MA 154 3.73 1.081 177 .985 .326 1 

 PhD 25 3.49 1.224    

MA 154 3.73 .898 177 1.102 .272 2 

 PhD 25 3.51 1.185    

MA 154 3.96 .654 177 .630 .529 3 

 PhD 25 3.88 .623    

MA 154 2.25 1.223 177 .144 .886 4 

 PhD 25 2.21 1.153    

MA 154 4.29 .624 177 .664 .508 5 

 PhD 25 4.20 .660    

MA 154 3.69 .523 177 1.079 .282 ALL 

 PhD 25 3.57 .486    

As stated in table (16) there were not significant differences (α ≤ 0.05) on any dimension and or on the instrument 
as a whole by the qualification variable (MA and PhD) at all universities together.  Regardless of the student’s academic 
level (MA or PhD), all of them are effected by the difficulties with the same level.  TOEFL courses were designed for 
both (MA and PhD), they study the same curriculum, they have been taught by the same teacher, they sit together and 
attend the same class, and they take the same test.  

Open Question: 

Participants in this study were asked the following open question in the end of the questionnaire. “Are there any 
other difficulties”.  Results were as follows (table 17): 

Table (17) Frequency and percentage related to each difficulty 
 

Difficulties Frequency Percentage 

Jordanian universities are discriminate between them and 
other  foreign students because they are not dispensed from 
the TOEFL course as foreign students. 

5 9.4% 

TOEFL course must be only for students who are 
specialized in English language, others do not have to study 
it. 

14 26.4% 

TOEFL curriculum content is not appropriate to students 
level in English language. 

5 9.4% 

Students are not convinced of benefits of TOEFL, and they 
have to take it only for financial reasons.  

10 18.8% 
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Difficulties Frequency Percentage 

Cost of studying the TOEFL course is very high. 4 7.5% 

The time devoted for the test is not enough 5 9.4% 

The minimum level for passing the TOEFL test (which is 
50%) is unacceptable. 

4 7.5% 

Class time is inappropriate 2 3.7% 

Students’ basic Weakness’ in English language  4 7.5% 

As stated in table 17 , there were other 9 different difficulties emerged.  their nature (as stated above by students) 
were closer to ideas, suggestions, and believes.  Students’ opinions toward all of them were varied, their percentiles 
ranked from 3.7% - 26.4%.  The most important two suggestions were that (TOEFL course must be only for students 
who are specialized in English language 26.4%), and (Students are not convinced of benefits of TOEFL, 18.8%). 

This result might be attributed to the weaknesses of students in English language and the big effort and time they 
have to spend for TOEFL course in order to pass the test.  The second important one was that (Students are not 
convinced of benefits of TOEFL).  This could be considered as a result of the previous one.  Simply, and unfortunately, 
students are looking for the shortest ways and the lowest effort and time to complete there graduate degrees, which is 
not true in terms of preparing them as graduates (MA & PhD) for the future work as educators in the universities and or 
other kind of jobs.  

Conclusions and Recommendations 

Conclusions: 

According to the results of this study, the researcher concluded that: 

1. There are real difficulties facing graduate students during their preparation for the TOEFL test. 

2. Difficulties related to students themselves (tuition fees, convinces,…etc) and the test itself (test content, 
management, …etc) were the most important difficulties that affected students’ preparation. 

3. Each one of the three universities was got affected differently by the difficulties especially (equipments and 
facilities, staff, and students).  

4. Males and females have different views toward difficulties especially those related to English language staff.  

Recommendations: 

Based on the results of the study, study sample, and instruments used, the researcher recommends that: 

1. Each university must work on solving its difficulties especially those related to the students themselves. 

2. High ministry of education must work on solving difficulties related to the TOEFL test. 

3. High ministry of education must held workshops for graduate students regarding the importance of the TOEFL 
course, and the best strategies for preparing themselves to the test. 
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